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RethinkingMotivation

TimothyKelly

Althoughfewstudentsatthesecondaryandpost-secondarylevel

enrollwillinglyinforeignlanguageclassestobeginwith，McGroarty

(1988a)writesthatevenfewerattainanyusablelevelofproficiency、In

Japan,studentsstudyEnglishforsixyearsinjuniorandseniorhigh

schooLbutfewareabletospeakthelanguage､Attheuniversitylevel

intheUS､１especiallyinlesscommonlytaughtlanguage（LCTL）

courses，drop-outratesoftwo-thirdsareｎｏｔｕｎｃｏｍｍｏｎｏｖｅｒｔｈｅｃｏｕｒｓｅ

ｏｆｔｈｅｆirstyearofforeignlanguagestudy・Ａｉｄａ（1994）notesthat

collegeenrollmentinthｅＵＳ、inJapaneselanguageclassesfroml986

to1990increased94.9％ｔｏｂｅｃｏｍｅｔｈｅｆｉｆｔｈｍｏｓｔｃｏｍｍｏｎｌｙｔａught

languageatthecollegelevel(pl55)．Butinconsecutivesemesters,she

seeshersamplesizeofsecond-yearstudentsdropfrom96to54，ａ

ｎearly４４％decline1Thesehighratesofattritioncontinueyearafter

year・Whatgoodareincreasedenrollmentsiffewstudentscomplete

thesequencenecessarytomeetgraduationrequirements，ｌｅｔａｌｏnegain

evenlimitedproficiencyinthelanguage？Inordertounderstandwhy

somanystudentsfailtopersistintheirsecondlanguage(L2）Studies，

researchershavesoughtanswersbystudyingmotivation．

GardnelJsSocialPsychologicalModel

GardnerandLambert（1972）proposedthesocialpsychological

theoryoflanguagelearning，whichdominatedmotivationresearch，with

variousmodifications，ｆｏｒｏｖｅｒ２０ｙｅａｒｓ、Themostsalientpointofthis
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theoryinthelanguage-learningcommunityhasbeentheintegrative‐

instrumentaldichotomy、InLhismodel，motivationisthelearners

orientationtowardthegoalofL21earning・GardnerandLambert

proposedtwomainomentations：mZegrutmemotjUQtio几，whichmeans

thatthelearnerhaspositiveattitudestowardthesecondlanguage

groupandhasthedesiretointegrateｉｎｔＤｔｈｅｇｒｏｕｐｏｒｔｏｉｎｔｅｒａｃｔｗｉｔｈ

ｉｔ；ａｎｄｉ"strpme"tα／motjuatjo几，whichmeansthatthelearnerwishesto

learnthelanguageforpragmaticreasons，suchaspassingacourseor

gettingabetter-payingjob,forexampleInotherwords,theysought

toexplainstudents,,Usuccessi,inL21earningbasedontheirreasonｆｏｒ

ｂｅｉｎｇｉｎｔｈｅｃｌａｓｓｉｎｔｈｅｆｉｒｓｔｐｌace

AccordingtoOxfordandShearin(1994),Gardnerandhiscolleagues

first''putL21earningmotivationonthemapasaveryimportantissue

andprovidedthecurrenttheoreticalunderpinnings”（p､１６)．Crookesand

Schmidt（1991）addthatGardnerandLambert'smtegrative-mstrumental

distinction’'hasinfluencedvirtuallyallsecondlanguage-relatedresearch

in［themotivation］area'1（ｐ471)．TheycontinuethatGardnerandhis

associates,ｗｏｒｋ’１hasbeensodominantthatalternativeconceptshave

notbeenseriouslyconsidered'1（p501)．

Ｄｉｓｓｅｎｔ

Ｔｈｉｓｉｓｎｏｔｔｏｓａｙｔｈａｔｔｈｅｒｅwasnotdissentionintheacademic

communityregardingthesocialpsychologicaltheory、Oller（1981)，

whilestatingthathepersonallythoughLthatmtheintegrativetheory

advocatedbyGardner,Lambert,ａｎｄothers，isprobablycorrect”(ｐ232)，

concludedthattheappealmgtheory''1ack［s］anytrulysolidempirical

base”（p234)．Thisconclusionisbasedonthefactthatinorderto

measurestudents,motivation，astatisticalanalysisisundertakenon

self-reportedattitudesormotivationSuchresponsestendtobeself‐
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flattering，sociallyacceptable，andself-consistent（p232）andtherefore

unreliable

Au（1988)，ｍａｎextensivereviewoftheliterature，concludedthat

thehypothesisthattheintegrativemotiveispositivelyrelatedtoL2

achievement,'wasfoundtolackgenerality、Moreover，thenotionthat

integrativemotiveisaunitaryconceptwasnotsupportedbvthe

empiricalevidencei,(p,90)．

McGroarty（1988a)calledforfurtherindividualcasestudyresearch，

writmgthatmresearchonattitudesandmotivationwouldbeenriched

bydetaileddocumentationofthereasonsindividuallearnersdoordo

notundertake，persist，andproceedinforeignlanguagestudy”（p､32l

McGroarty（l988b）alsonotedthatprecisemotivationalfactorsvary

accordingtothelanguagestudiedandtheinstructionalcontext、

Gardner1stheorydevelopedfromdealingwithnativeEnglishspeakers

learningFrenchinCanada、Thedistinctionbetweenintegrativeand

instrumentalroughlymirrorｓｔｈｅｄifferencebetweenstudyingFrenchin

French-speakingCanadianareasversusstudyingitinanEnglish‐

speakingprovince．

NewDirections

lnthel990s，ｎｅｗｉｎｔｅｒｅｓｔａｒｏｓｅｉｎｔｈｅｓｔｕｄｙｏｆｍｏtivationCrookes

andSchmidt(1991)notedthatmotivationisnotthesubjectofextensive

investigationinappliedlinguistics，andthatinsecond-language

acquisition(SLA)theory,'１motivationistypicallygroupedtogetherwith

variousaspectsofpersonalityandemotionasmiscellaneousaffective

factorsthatmqyplayaroleinacquisitionI,(p､470).Theyalsosuggested

thatthecurrentL2discussiononmotivationⅢ01acksvalidityinthatit

isnotwell-groundedintherealworlddomainofｔｈｅ［L2］classroom，

norisitwell-connectedtootherrelatededucationalresearch''（p､470)．
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CrookesandSchmidtadvocatedabroaderviewofmotivationand

contendｅｄｔｈａｔ，'itseemsreasonablethatmotivatjｏｎ，asitcontrols

engagementinandpersistencewiththelearningtask，shouldalsobe

consideredworthyofrenewedscrutinyo’（p､480）Theycalledfor

addressingmotivationfromtheperspectiveofclassroomteachers，

ratherthanfromasociologicalperspective・Ratherthanlookingat

uﾉﾉtystudentswerestudymgalanguage，theydefinedmotivationin

termsofchoice，engagement，andpersistence，asdeterminedbyinterest

intheL２，itsrelevancetostudent3needs，theexpectancyofsuccessor

failure,andtheeffectoutcomeshaveonstudentspstudy（Ｐ502）

Theyalsocalledforresearchintowhetherthereareconditions

underwhichmotivationforL21earningincreasesordecreases・Asto

whetherthereareconditionsunderwhichmotivationforL21earning

doesincreaseordecrease1theystatedthatonlyspeculationispossible

concerningtheansweｒ(p､501)．Theyalsoaskedifcircumstancescanbe

arrangedtocausemotivationtｏａｒｉｓｅｏｒｔｏｂｅｅｘｔｉｎｇｕｉｓｈｅｄｐｎoting

thatinvestigatorswouldbehardpressedtoanswerthatquestionａｌｓｏ

(P､500）

OxfordandShearin（1994)，whilepraisingtheworkofGardner，

explainedthat，ratherthanjustintegrativeandinstrumental

motivationorientationsforstudyingasecondlanguage，astudythey

conductedof218highschoolstudentsofJapaneseidentifiedtwenty

distinguishableinitialmotivationcategories（p」2)．Theythenproposed

anexpandedmodelofL21earningmotivationdrawnfromsociaL

general,industriaLeducational,cognitivedevelopmental,and

socioculturalpsychology・Ｔｈｅｙ，too，focusedonmotivationwithinthe

classroomandofferedpracticalimplicationsforidentifying，shaping，
andreinforcmgstudentmotivation・

D6rnyei（l994a）statedthattherearemanyreasonsfoｒｐｅｏｐｌｅｔｏ
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learnlanguagesandthattheydonotfitcleanlyintotheintegrative‐

instrumentalframework・Hesuggestedadetailedandambitiousmodel

ofmotivation，ｗｈｉｃｈｈｅｄｅｓｃｒｉｂｅｄａｓｎｏｍｏｒｅｔｈａｎａｔheoretical

possibilitybecauseofｌａｃｋｏｆｖｅｒｉｆｉｃａｔｉｏｎｏｆｍａｎｙｏｆｔｈｅｃomponents

(p､283)．Themodelconsistsofthreelevels：thelanguagelevel，the

learnerlevel，andthelearningsituationlevel，whichrepresentstheL2

1earningenvironment、Thethirdlevel，LheL21earningenvironment

level，containsthreesub-levels：course-specific，teacher-specific，and

group-specificmotivationalcomponentsltisimportanｔｔｏｎｏｔｅｔｈｅ

ｆｏｃｕｓｉｎｌｅｖｅｌｔｈｒｅｅｏｎｔhedynamicsoftheindividualclassroom

GardnerandTremblayU994）ｗｅｒｅobviouslythreatenedbythese

threearticlesbyCrookesandSchmidt(1991),OxfordandShearin（1994)，

andD6rnyei（1994a)，ａｎｄｗｉｔｈｔｈｅｗａｙｔｈｅｙｆｅｌｔｔｈｅａｒｔｉｃｌesrejected

theirworkintheareaofmotivationresearchTheD6rnyeiarticlein

particularmayhavecaughttheirattentionsincehehadpreviously

workedwithGardner1scolleaguesandcollaboratorsinother

quantitativestudies、GardnerandTremblaywrotearesponsearticle

specificallyaddressingthepointsraisedinthethreearticles・They

wonderedwhethercriticismoftheirfocusinmotivationresearchｗａｓａ

ｃａｓｅｏｆｔｈｒｏｗｉｎｇｏｕｔｔｈｅｂａｂｙｗｉththebathwater、

Oxford(1994),inaresponsearticletoGardnerandTremblay,while

reiteratingthedebtowedtotheirpioneeringwork，notedthatashift

inmotivationtheoryandresearchwastakingplaceShepostulated

thatupuntilrecently，thelanguage-learningfieldhadnotbeenready

todealwithlanguagelearningmotivationtheoriesthatwerenotbased

onsocialpsychology，ｂｕｔｔｈａｔｎｏｗｉｔｗａｓｒｅａｄｙｔｏｄｏｓｏ（Ｐ513)．Ｌｅｔ

ｕｓｈｏｐｅｔｈａｔｓｈｅｉｓｒｉｇｈｔ．
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AnEndtolnstrumental-IntegrativｅＰｒｉｍａｃｙ

Ｔｈｅｒｅｓｕｌｔｏｆｔｈｅｎｅｗｄｉｒｅｃtionsinmotivationresearchisachange

inhowintegrativeandinstrumentalorientationsareviewedaswellas

howtheyarevalued・GardnerandMaclntyre（1993)wrotethattheold

conceptionofmotivationaseitherintegrativeorinstrumental

orientationsis,itoostaticandrestricted''（p､４)．GardnerandTremblay

(1994a）state。,Omotivationisdynamicinthatitinvolvesasequenceof

events1influences，orresponses1Ⅲ(p､526)．D6rnyei（1994b）notedthatthe

integrative-instruｍｅｎｔａｌｍｙｔｈｈａｓｐｒｅｖａｉｌｅｄｉｎｔｈｅＬ２ｐrofession，

thoughnotintheGardneriantheory(p､520)．OxfordandShearin(1994）

addedthatmGardnernolongertreatstheprimacyofintegrative

motivationasessentialormeaningful…butmanypeopleinthelanguage

fielｄｄｏｎｏｔｒｅａｌｉｚｅｔｈｉｓｙｅｔ',（p､13）GardnerandTremblay（1994b）

pointedoutthatintegrativeandinstrumentalmotivationareoften

positivelyrelated，ｂｕｔｔｈａｔｔｈｅｙａｒｅｎｏｔｔｈｅｏｎｌｙｃｏｍｐｏｎentsofL2

motivation（ｐ360)．D6rnyei（l994b）citedhisstudy，Cl6ment，D6rnyei，

andNoels（l994Lwhichfoundtheintegrativemotiveassociatedwith

severalorientationsⅢincludingonetheyidentifiedasminstrumental-

knowledge,ｗａｎｄｗｅｎｔｏｎｔｏｓｔａｔｅｔｈｅｙｈｏｐｅｄｉｔｗouldhelp”ｐｕｔａｎｅｎｄ

ｔｏｔｈｅｍｉｓｌｅａｄｉｎｇｕｓｅｏｆｔｈesimplisticintegrative-instrumental

dichotomy”（ｐ520)．

Conclusion

TheconceptofmotivatiｏｎｉｓｉｎｄｅｅｄａｃｏｍｐｌｅｘｉｓｓｕｅＴｈｅｒｅｉｓstill

littleagreementonhowtodefineandresearchmotivation、Thenew

directionsbeguninthelasttenyears，though，offerhope

Unfortunately，ｍａｎｙｉｎｔｈｅａｃａｄｅｍｉｃｃｏｍｍｕｎｉｔｙｈａｖｅfailedtotake

noticeoftheshiftandcontinuetoadheretotheMintegrative-

instrumentalmyth,',asD6rnyei（1994b)labelsit．
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Ratherthanrelyingonstatisticalanalysisofwhystudentsare

studyingasecondorforeignlanguageandusingthattopredict

success，ｗｅｎｅｅｄｔｏｆｏｃｕｓｏｎｔｈｅｄｙｎａｍｉｃｓｏｆｔｈeclassroom、Ｉｔｉｓ

ａｒｒｏｇａｎｔｔｏｐｒｏｃｌａｉｍｔｈａｔｗｅｓｈouldmoldstudentstomakethemmore

successfulinourcoursesratherthanlookinｇａｔｏｕｒｐｒｏｇｒａｍｓａｎｄｏｕｒ

ｃｌａｓｓｅｓａｎｄadjustingthemtoaidstudentsinsucceedingWhatin

students,actualexperiencewithlearnmgalanguagecausesthemto

persistmtheirstudiesandgaincompetencyinthelanguage？

Aparticularlyfertileareaofinvestigationshouldberesearchinto

changeinmotivation，assuggestedbyCrookesandSchmidt（1991)．

Whenattritionratesofuptotwo-thｉｒｄｓｏｖｅｒｔｈｅｃｏｕｒｓｅｏｆａｙｅａｒａｒｅ

ｎｏｔuncommoninsomelanguageprograms，somethingisaffectingthe

motivationofstudents，nomatterwhattheirinitialreasonwasfor

choosingtostudyaparticularforeignlanguage、Ｉｔｉｓｎｏｔｓｕｆｆｉｃｉｅｎｔｔｏ

ｊｕｓｔｂｌａｍｅｓｔudentswhodiscontinueorareotherwiseunsuccessfulas

poorstudents、Ｗｈａｔｉｓｉｔａｂｏｕｔｓｏｍｅｃｌａｓｓｅｓｔｈａｔｌｅadstodecreased

studentmotivationandhigherattrition，whileotherclassescreate

studentｓｅａｇｅｒｔｏｌｅａｒｎａｎｄｐｅｒｓｉｓｔｉｎｔｈｅｉｒStudies？Whathappensin

theclassroomthatcanchangepositivetonegativeornegativeto

positive？Theoldtheoryofmotivationcouldnotadequatelyaddress

suchquestions・Perhapsthenewdirectionswinfarebetter．
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