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1. Introduction

To date, higher education is in the midst of rapid structural change. In particular, the
Ministry of Education, Culture and Sports (MEXT) has been in the process of developing a new
Course of Study as a response to drastic change in our society (Central Education Council, 2008) .
Such a shift in the paradigm is expected to promote learning outcomes; that is, what students
can do (1. e., performance) rather than what they know (i. e., knowledge) by the completion of
school curriculum (Central Education Council, 2015). One of the conceptual changes of teaching
and learning in particular, Active Learning (AL), has drawn much pedagogical attention from
a number of educators and curriculum developers and has been publicized as a keyword for the
forthcoming educational reform (Central Education Council, 2014) .

Given that this educational paradigm change has been taking place, from the perspective of a
teacher training program in university, the program also deserves an attentive review so that pre-service
teachers will understand and practice active learning-based teaching as required by the new Course of
Study planned to be in effect by 2020. Thus, it is urgent that we examine our own institutional teacher
training programs. For the above reason, the present study aimed to review the program and collect

evidence for a prospective reformation of the pre-service teacher-training program in Japan,

! This research was partially supported by the Ministry of Education, Science, Sports and Culture, Grant-in-Aid for Scientific
Research (C), 16K02847, 2016.
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2. Background
(1) Paradigm shift in teaching and learning

Currently, the Central Education Council in Japan suggests that AL be included as a
keyword in the new Course of Study, and its official actualization into the curriculum will occur
in Japan by 2020 (Central Education Council, 2012) . In active learning based teaching (ALBT)
classrooms, learners are expected to actively and cooperatively work on issues in which they are
interested. In doing so, learners will gain an appropriate attitude towards diversity, leadership,
teamwork, and communicative skills while cultivating sensitivity and cognitive skills as a result of
deep learning. The overall objectives are stated in the current Course of Study (MEXT, 2010).

AL has been documented and widely recognized in higher education overseas (Mizokami,
2014). The advocates claimed that AL consists of activities that involve learners’higher cognition
and engagement in their learning. More specifically, as Gokhale (1995) described, AL is a group
of techniques that engage students more deeply in the process of learning course materials by
enhancing their critical thinking and fostering development of self-directed learning. AL can be
conducted using hands-on experiences so that learners learn by engagement (Matsushita, 2015) .

Given the importance of learner’s active engagement in learning (Gokhale, 1995), some
factors of the learners’ cognitive shallow involvement are critical. For instance, Chikada and
Sugino (2015) pointed out that active learning becomes unsuccessful when learners have negative
feelings towards ALBT such as (1) being too embarrassed to cooperate with others; (2) dealing
with the burden of interaction with others; or (3) being indifferent towards being active in
learning. This is in line with Matsushita’s contention that AL forces learners to be active; they do
not have a choice as to whether they participate in learning because the highly structured learning
modules are set up in advance (Chikada & Sugino, 2015).

In addition to the above considerations, teachers inevitably suffer from some relevant issues.
For instance, AL requires teachers to be linguistically more adept than teachers with traditional
approaches. Therefore, teachers may have to spend more time on preparation and assessment
outside of the class (Peters, 2011). Another challenge is the teacher’s readiness of the ALBT
class. That is, the degree of pedagogical impact on learners also varies due to the lack of well-
developed materials available among teachers; class content also becomes discrete, and there is an
inconsistent level of learners’ consciousness directed towards learning (Chikada & Sugino, 2015).
In short, ALBT requires teachers with rich experiences, attentive preparation, and meticulous
observation in learning contexts.

In order to successfully implement such reformation in education, the idea of AL has become
a key concept that will be actualized throughout the whole education system. Pre-service teacher-
training programs at university are one of the areas (Central Education Council, 2015). Without
this common system, it will be hard to implement and continue the AL system beyond the current
generation. Speaking of the human resource development system, the Ministry of Economy,
Trade and Industry (METI) also showed similar concerns regarding college education. METI’s
investigation (2006) demonstrated a need for a change in prospected social competence in society
and human resources. In more detail, METI conducted a survey to illustrate a gap between what
abilities companies think college graduates lack and what abilities college graduates think they

haven’t achieved at a time of graduation. The result indicated dispersion in perception among
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them (1. e., companies and college graduates); the widest gap observed in the chart is autonomy,
endurance, and communication skills. In other words, college graduates believed they were able
to be autonomous, endurable, and highly communicative and the companies thought the opposite.
METI concluded and emphasized the importance of three abilities necessary for working in our
society. They are (1) the ability to step forward proactively, collaboratively, and autonomously,
(2) the ability to think through issues, plan processes, and originate new values, and (3) the
ability to work in teams (METI, 2006). As seen above, our society began to put more values on

what we can do for our society, rather than what we know as a result of learning.

(2) Impact on curriculum in pre-service teacher training program

In a response to MEXT’ s inquiry (Central Education Council, 2015) , three qualifications
necessary for future teachers were presented. These qualifications are as follows: 1) teachers
in the future need to be equipped with the ability to adjust to unforeseen changes in society;
2) teachers need to solve unidentified problems in teaching with the aid of information and
communication technology (ICT); and 3) teachers need to collaborate with colleagues in a team.
More specifically, in the teacher-training program, it seems significant to provide teachers with
rich opportunities to reflect on own aptitude to the teaching profession.

As easily noticed in the above descriptions, much demand seems to be imposed on not only
students but also teachers who have little learning experience with AL. In other words, it is
the program that has the huge responsibility for human resource development in education.
Kawano (2016) reinforces such points clearly by stating that human resources are required to
apply the active learning approach in any part of the school curriculum in which teachers help
students become active learners. Prospective outcomes of such new program will be obviously
of importance; students reconstruct their own view toward necessary competence based solely
on their learning experiences through the new program by virtue of active learning based
curriculum, Not surprisingly, however, most of the reports reviewed above unexceptionally pointed
out a significance of actual experiences and practices such as experiential learning, field work,
experiments, and so on.

If trends in pedagogy change in the near future, teacher-training programs also need to be
remodeled accordingly. In fact, some programs took the initiative and have already employed
active learning based curriculum in teacher training programs. For instance, Kawashima (2015)
reported on many of such universities and found a number of AL realizations in their teaching
license programs. He went on to state that teacher-training programs have been working with
the active learning approach since it provides students with hands-on experiences in the teaching
practicum. Yet, according to his point, what should be carried out in a newly reformed teaching
program is more authentic interaction and is not only done in teaching practicum but also in
other areas of the program. Likewise, in Kawashima (2015), the response given by the Center
of Educational Council reinforces the similar point. Teacher training programs will be expected
to tackle issues found in the community, and they are required to enlighten participants by
simultaneously showing then a model based on what the community demands (Central Education
Council, 2015).

37 —
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(3) Research question

As pointed out above by Kawashima and others, in order to support the new educational
concept and put it in practice, it is urgent to review the current program to seek any possible issues
in pre-service teacher training programs (Central Education Council, 2015) . The question then
becomes what needs to be added to the program to translate the goals into reality? Unfortunately,
however, the pedagogical effect as the outcome of the current program remains uncertain to some
extent. In particular, after the advent of AL is widespread in higher education as suggested by
MEXT, there has been little review conducted to see if our trained student teachers are ready to
serve with active learning based pedagogy in the forthcoming educational reform. Besides, most of
the cited works are merely reports of what others were doing to make their own program fit the
forthcoming educational reform. What remained in the field is empirical data. In this sense, it is of
significance that the current investigation primarily focuses on a review of the pre-service teacher-
training program. Thus, the present study addresses this question; in what aspect does the current
pre-service teacher training program in the university investigated have to develop so as to fit the

forthcoming educational reformation?

3. Method
In order to investigate the aforementioned inquiry, the present study conducted a survey

whose purpose was to elicit participants’ review of the university-level teacher-training program.

(1) Participants
Thirty-three English majoring seniors (eight males and 25 females) enrolled in the final
requisite course to apply for a teaching license. Twenty-one students belonged to the daytime
course and 12 students belonged to the evening course. Nineteen students hope to work at a high
school in the future, and ten students hope to work at a junior high school in the future. The
participants had all completed the teaching practicum at the time of investigation and were going

to be granted a teaching license next spring.

(2) Current curriculum of teacher training program

According to the course-taking model presented in the teacher license course handbook, many
students encourage to register for the “Study of teaching profession” and “Teaching profession
career” courses in their first year. Both of these courses aim to help students understand the
foundations of the teaching profession, such as the significance of teaching, the teacher’ s roles
and responsibilities, specific activities and relevant issues in teaching at school. The “Principle of
education” course is suggested during the freshmen year so that students learn the principles of
education, its history, and educational ideologies prior to taking a more advance course.

In following two years, more discipline focused courses help students understand as well as
experience actual teaching practices are provided such as “Educational psychology,” “Educational
sociology,” “Curriculum development,” “Teaching method,” “Ethical education,” and “Study of
special activities.” In order to provide clearer comprehension of junior high and high school
students, more theory-focused courses such as“Student guidance” and “Educational counseling”are

provided.
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In addition, subject specific teaching method courses are provided during this stage of
learning. More specifically, in the case of English teaching training courses, college students
have to complete a series of three courses that include “English Method A,” “English Method
B,” and “English Method C,” each of which focuses a different aspects of English teaching theories
and practices.

When students are ready to participate in the teaching practicum, they are required to
complete “Study of educational practice 1” and “Study of educational practice 2” so that students
can adequately serve as student teachers in their teaching practicum. Finally, students are
required to take “Advanced practice of teaching profession” to help them prepare to enter teaching
profession in the near future. Some courses in the program are prerequisite to others; so total

course completion takes a few years.

(3) Questionnaire
In order to review the program, the present study conducted a survey in which the
researcher asked students to give their thought on questions freely along with their background
information. The major point of questions was to collect the students’ thoughts on good
experiences they were glad to have prior to the teaching practicum and experiences that students

regretted having prior to the practicum. The questions asked are listed in Table 1.

Table 1. Excerpted list of questions in Advanced practice of teaching profession course
Q# Questions

Q1 Which course do you belong to, Day-time course or Evening course?
Q2 Career you are looking for after graduation

Q3 Did you want to become a teacher?

Q4 Do you want to be a teacher now?

Q5 Do you think you have aptitude for teaching profession?
Q6 Did you think you had aptitude for teaching profession?
Q7 What were experiences that you were glad to have before the teaching practicum?

Q7 What were experiences that you regretted to have before the teaching practicum?

*Q1 to Q6 were asked to seek participants’ background information to see if their attitude and belief
had changed or not.

(4) Procedure
The online questionnaire was created on a website called SurveyMonkey (https://jp.
surveymonkey. com), which allowed researchers to present the survey and collected responses
and receive a digital output of the data. The students completed the survey at the beginning of
the class time after they confirmed their voluntary participation in the research for the purpose of

program development.

(5) Analysis
The present study employed the KJ method (Kawakita, 1991) to analyze students’ written
responses that were collected through the open-ended questions on the survey. The KJ method
is often used for creative problem solving practices because it sorts out derived unstructured

information on a subject matter of interest into a certain order. By going through divergent and
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convergent thinking steps, such unstructured information forms a chunk of useful data organized
in a meaningful manner and becomes disentangled so that the qualitative data can be interpreted
(Tanaka, 2012).

The analysis procedure was as follows: (a) The researcher sorted out written information
collected through the survey and copied it onto separate cards. Each card contained a single
idea provided by a single participant. (b) The researcher looked for ideas that seemed to be
relevant each other. When multiple cards seemed to be relevant or had something in common,
the researcher clustered them into one group. (c) The process continued until the researcher had
finished sorting all of the cards into groups. (d) Then, if some groups of cards seemed to have
something in common in terms of representing concepts or ideas, they were clustered as one large
subgroup. (e) Clustering continued until no large groups were available. (f) The researcher
attempted to summarize the large groups and placed them in a diagram. (g) Finally, with a brief
perusal of the summaries, the researcher identified a possible relationship in the diagram and

interpreted what it meant in response to the teaching license course.

4. Results and Discussion

The main purpose of the current study was to review a pre-service teacher-training program
in a university to see if the current curriculum is pertinently beneficial to pre-service teachers in a
forthcoming educational reform. The present study first reports on the background information
provided by pre-service teachers taking the aforementioned course to seek any identifiable gap
extant in their responses and will seek a conceivable account for the gap with their comments in

mind,

(1) A gap of self-perceived aptitude of teachership before and after the practicum
As a result of Question 2 indicated, many of the participants (54.80%) were more interested in other
occupations different from teaching (29.00%). Some (6.50%) were also looking for a career in civil
service, and others (6.50%) were expected to go on to study at the graduate level. Lastly, a few

(3.20%) were not graduating this year. Figure 1 illustrates such numbers.

Others

Not graduating

Working at public office
54.80%

Working at company

Working as teacher 29.00%

0% 20% 40% 60%

Figure 1. Percentage of each category in response to Question 2
It 1s plain that the number of students pursuing other occupations outweighed that of

teaching profession. We can reasonably assume that the current depressed state of the economy

might have indisputable impact on their career decision. That is, by taking shrinking opportunity
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for employment with tenure appointment, a number of college students content to choose
occupation immediately after college graduation in lieu of going through some years of plight as
contract teachers. Another factor, however, may play a significant role in decision-making process
as well. That is, a paucity of successful teaching experiences in the practicum in the previous
semester. In light of the time the data collection was conducted (i.e., in the semester following the
teaching practicum), we cannot obviate the possibility of the students’ change of their volition
due to paucity of successful teaching practice in the practicum. In order to probe such possibility,
we now turn to responses in the point.

According the responses to Question 3 and 4 (e.g., desire to be a teacher), 52.52% of the pre-
service teachers said they wanted and still strive for becoming a teacher, while the negative view on
being a teacher showed a 6.06 % increase from 21.21% to 27.27%, and uncertainty on being a teacher
showed a 6.06% decrease from 27.27% to 21.21% when compared to that of before the teaching
practicum. As for responses to Question 5 and 6 (i.e., self-perceived aptitude to teaching profession),
the result is somewhat interesting. That is, a positive view in self-perceived teacher aptitude showed a
9.09% decrease from 42.42% to 33.33% , while the negative view and uncertainty increased from 30.30%
to 36.36% and 27.27% to 30.30% , respectively. Figure 2 illustrates such numbers below.

Q3. Did you want to become a teacher 51520 2121%

Q4. Do you want to be a teacher now? 51.52% 27.27%

Q5. Did you think you had adequate --

o) 0
aptitude as teacher before? 2

Q6. Do you think you had adequate 5 9
aptitude as teacher now? T S06% S0.50%

BYes O No B Not sure 0% 20%  40%  60%  80%  100%

Figure 2. Percentage of categorical responses to questions 3 to 6

What needs to be kept in mind when looking at the presented numbers is that just because the
numbers appear the same, if not similar, between before and after the teaching practicum on
the question of “wanting to be a teacher,” it is hasty to conclude that this proclaims no change
in the students’ views. That is, some might have changed from positive to negative, and the
same number might have changed their view from negative to positive, which results in what
appears to be the same numbers. Nonetheless, there seems no pendulum towards their career
prospective. Interestingly however, “self-perceived aptitude to teaching profession” questions
juxtapose somewhat contrasting results. That is, 57.57% of the students perceived that they
lacked the proper aptitude to be a teacher; however, the number of such students increased to
66.66% after the practicum. We conceivably suspect that the decreased aptitude can be accounted
for by inadequately conduced school visits with explicit objectives in mind among students in the
pre-service teacher-training program. In general, this is one of the introductory intensive courses
during the summer break. Many of the students enrolled there are not determined to become

teachers so that their observation becomes aimless. As Sugihara (2015) pointed out, it is not
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always clear what has learned, what should be observed, and even why pre-service teachers visit
the school due to the complexity of elements involved in an actual school teaching environment.
In this sense, it may be that a purposefully well-organized school visit can potentially provide pre-
service teachers with more authentic sources of learning to maintain their self-perception before
and after the practicum. Nonetheless, what can account for such the decrease in self-perceived
teacher aptitude remains at the center of further discussion. Let us turn to a more descriptive

analysis to seek what might account for the gap.

(2) Plausible account for the gap

Based on diagrams (see Appendix) created through the KJ method analyses, it appears that
the current teacher-training program seems to be significantly beneficial for pre-service teachers
due to the fact that it successfully brought them a fair level of understanding of actual teaching
profession (ref. “better understanding of teaching profession”) through experiences. Some
excerpts clearly imply such effectiveness as in “Conducting a teaching simulation few times helped
me plan classes and became used to nervousness” (ref. EG8), “It was good to take Moral education
course and deepened my understanding of its difficulty to teach at school” (ref. EG10), “Monitoring
students by walking around class” (ref. EG25). In short, it can be said that experiential activities
taking place within the program sufficiently attenuated pre-service teachers’worries and advanced
their teaching skills adhering to a real teaching context, both of which are requisite for success in
the teaching practicum.

The diagram also denotes that experiential activities took place out of the program also
served as a trigger to help junior and senior high school students engage in rich communicative
interaction as demonstrated by comments such as “I am glad that I have experienced English
play. My students showed interest towards my experiences as the university student” (ref. EG3),
“Not only classes but also my study abroad experiences were helpful to draw students interest
towards English learning” (ref. EG5), and “My job-hunting experiences enabled me to give proper
advice to students” (ref. EG18). Taken together, the experiential activities in and out of the
program successfully provided pre-service teachers with substantial benefits regarding teaching as
a profession and with the ability to create a successful lesson at a satisfactory level (ref. “voluntary
efforts are rewarding”).

Then, why did their self-perception of teachership aptitude decrease? In contrast to the
positive impression of what the pre-service teachers gained from the program provided, some of
the comments might account for why this decrease occurred. They commented, “I should have
experienced more of reality of teaching profession more voluntarily” (ref. ER1) and “I wish I had
more chances to observe how in-service teachers would respond to students’ various behaviors
and questions through interactions” (ref. 8) depicted that the current program still deserves
further modification by the nature of what they learned (ref. “Demands for richer experiences
in actual schools”) . In particular, as some of pre-service teachers commented, “I should have
had more opportunities to interact with kids and support their study” (ref. ER2), “I should
have understood how to communicate with students. I did not what to do when I had to talk to
students out of the class. I wished we had a learning opportunity to interact with students as

teacher” (ref. ER4),” and “I should have had more opportunities to interact with junior and senior
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high school students so that we could have become more capable of smooth communication with
the students and built a rapport” (ref. ER16). Such acknowledged shortage of actual interaction
might have caused pre-service teachers to suffer from discomfort as well as anxiety when they
were in their teaching practicum (ref. “Poor social interaction with students at school visits”).

In addition to the interaction shortage, pre-service teachers in the program also realized
what was lacking for successful service in their practicum. Namely, some experienced a lack of
professional skills such as documentation, time management, and handling students’ problems at
a satisfactory level as seen in “Creating a lesson plan on a basis of template used in actual teaching
at school. It was embarrassing that the vice principal corrected my lesson plan at various parts”
(ref. ER18), “I should have experienced a full-length teaching simulation. I was not successful
on time management in the beginning of my teaching practicum” (ref. ER19), and “I should have
learned through role-plays so that I would be able to deal with problems commonly seen in school”
(ref. ER24) . Such accumulated unsuccessful experiences during the teaching practicum might
have perceptibly lowered their self-perception eventually.

Subsequently, such dearth experience of pre-service teachers might have led them to realize
the importance of individual activities outside of the program (ref. “Active involvement in out-
of-curriculum activities”) . More specifically, some lamented such point as in “I should have
participated in more education-oriented event” (ref. ER3) and “I could have told my students
various stories if I had more experiences abroad” (ref. ER26), pre-service teachers realized the
value of various experiences in diverse learning activities so that they could have successfully
drawn their students’ interest into learning English (ref. “Voluntary participation in
professional development”). Such excerpts well depict a lack of authentic experience during their
learning.

In order to make the pre-service teacher-training program be more vigorous, then, we should
either bring real social interactions into the program or hold class where the social interactions are
in practice (Sugihara, 2015). According to our results, it is clear that more simulated experiential
learning as well as more direct experience-oriented learning should be implemented while more
indirect expedient is commonly grappled in today’s teaching profession (Kawashima, 2015) . At
the same time, however, we should also acknowledge that direct experiential learning is not as
helpful due to the variety of imperceptible elements involved in actual school teaching (Sugihara,
2015). This is in line with our data that pre-service teachers thought role-plays could be helpful
since in such a simulated teaching practice, a particular issue can be solely addressed as a
focus of learning. Pre-service teachers can experience how to deal with unexpected issues as in
ER24.

Putting the above together, a scarce simulated experiential learning might have hampered
the growth of pre-service teachers’ self-confidence towards teacher profession highlighted by the
earlier questions. In other words, pre-service teachers might have lowered their self-perceived
teachership aptitude due to such an inauspicious start in their teaching career due to lack of
authentic social interaction with targeted students. If that is the case, the pre-service teacher-
training program should provide more prudently simulated learning opportunities so that lowered
teachership aptitudes can be prevented by richer experiential learning such as the service learning.

The service learning is highly suggested to be in practice in near future (Central Education

— 43 —
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Council, 2015) or already in practice (Kawashima, 2015).In doing this, pre-service teachers can
develop an ability to adapt to unexpected events and the ability to foresee what will happen next
(ref. “Poor social interaction with students at school visits”).

Before we address pedagogical implication in terms of Active Learning based pre-service
teacher-training program in university, a few points deserve further consideration. First of all,
Active Learning is not panacea for every single issue identified in learning. In fact, some of the
studies did not find any correlational relationship between active participation in class and grades,
which indicated even if learners actively engaged in class through any means of Active Learning,
1t does not necessary entail better learning outcomes (Goya, 2016). Yet, it sounds fairly obvious
that teachers with rich learning experiences through Active Learning will become competent
enough to foster active learners in their classes. Besides, Active Learning is not a particular type
of learning applications; rather, it is an idea whose primal objective is to develop various abilities
and its application should be viewed as continuum from shallow to deep (Matsushita, 2015) rather
than polarized. Therefore, conducting Active Learning based curriculum will cultivate pre-service
teachers’ self-confidence, which will eventually enrich their motivation to continue the career and
serve as Active Learning teacher with a full of responsibility. In this sense, learning experience at
this stage becomes crucial for the pre-service teachers in forthcoming pedagogical shift.

Some may also argue that experiencing such an intricacy of teaching profession should come
after they start the service because time is limited and pre-service teachers should build foundation
of the teaching career first (Kawashima, 2015). This is an understandable concern; however, we
are not saying that the pre-service teacher-training program in the next era should solely consist
of experiential learning. For a clearer review on experiential learning, some clarification might
be helpful for the program development. In principle, experiential learning is the part of active
learning which cannot be simply defined as learning by actual engagement in a real context
(Mizokami, 2014). According to Sugihara (2015) instead, experiential learning can be categorized
into three types: direct experiential learning (e.g., teaching practicum), simulated experiential
learning (e.g., micro-teaching), and indirect experiential learning (e.g., debate or project-based
learning).

Considering the above points collectively and pedagogically, what should be taken as
pedagogical implication of the current finding is to employ each of the types complementary to
construct the well-developed teacher-training program in the university (Sugihara , 2015), which
is feasible within a four-year program as carried out in many other institutions. It is true that
achieving such objectives in four years may sound too audacious to hope for. Thus, what becomes
more important is that the program needs to refine what should be taught before the practicum
and what should be achieved during the practicum by adapting the social reformation taking place
in Japan.,

The current investigation is not exempt from some limitations, of course. That is, what
1s drawn here 1s not generalizable to other cases in any other institution due to methodological
limitations; the current investigation only had 32 participants. It is still worthwhile, though, to
share such case in particular situation so that accumulated evidence will widespread a needs of
authentic social interaction through active learning based so that teacher-raining program in the

forthcoming change in education will function to train teachers needed by society. Furthermore,
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the current study focused on emic view on collected data. In order to corroborate what was found
in the present investigation more objectively, more quantitative approach should be applied to

triangulate in future studies.

5. Conclusion

Given that many of pre-service teachers benefited from experiential learning and activities in
and out of the program, it is of course necessary to continue such efforts to enhance a pre-service
teacher’s appreciation of the teaching profession including understanding teachers, students,
schools, lessons, and others, that is often unobservable during arranged school visit. Despite such
acknowledged advantages of the program, however, we also have to conclude that the ability to
adapt unexpected events in classroom and skills to execute well-designed lessons were not taught
at a sufficient level, which is identified in the students’ comments. Therefore, as far as the quality
of the program content is concerned, some improvement seems necessary to be carried out.
Nonetheless, the present study speculates that, in order to draw a pre-service teacher’s attention
to the unique diversity of learners in classroom interaction, it is urgent that the teacher-training
program offers in-depth interaction during school visits so that prospective teachers experience
authentic social interaction through active learning. This will result in maximizing their self-
esteem as teachers and subsequently help their future students become active learners in the
forthcoming shifted educational paradigm. Active learners who know the essence of AL teaching
from their own learning experiences will foster active learners, which in turn results in converting
teaching and learning philosophy into what is defined by MEXT. That is, a prospective learning
outcome in the next paradigm based on what the students (i.e., pre-service teachers) can do rather

than what they know at the completion of teacher training program.
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7. Appendix

(1) Diagram of “Experiences students were satisfied with after teaching practicum”
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(2) Diagram of “Experiences students wished to have prior to teaching practicum”

/

\ vomenuns Suryaea1 jo 3300 ‘STUT
-uoneinunts Furaeal Lz

JUIAD PAWILIO-UOTIEINDI 30U

ut paedionsed 2avy pinoys | :gyd
"pRoaQE $20uddXd

220U PEY [ J1 SIUOIS SNOLUITA
suapms Aw Pro1 AR PINoo [ 97HH
‘Koudrayosd

ystjfuzg LAw paaosdun pus samnd
WIIIYYIP INOGE IO UMOUY IABY
PInoM [ 151 Os proaqe Apmis g1 YH

wawdopaaap puorssajoud

“1o0yds ut
ud3s Ajuounuod swajqoxd Qim [Bap
01 9]q® 2q p[noMm [ 18t s sAvd-2j0s

ySnoxp paused] JarY poys | HTYH
“wnanaesd

Surgoen Lw jo Jurundaq ap wr
WAWITLUBW WD UO [NYSSIOIMNS 10U
sem | ‘uonenuns Fugdsen @pius-|ny
gg?ﬁvg_é_ﬁ

%33&3&2?38880
[ediouud 2014 3 yey Fursseequid
SEM | [00YIS 18 Furyaen

[ETOR U1 pasn e(diudl jO siseq
® uo ueyd uossd| ® Junear) :g1Yd

ut uonedionied Lmunjop (p) |/

SINIATION WN[ROLIND-JO

-INO Ul JudUIAAJ0AUL 2ATDY (D) |

/ N/ \
| \ \
“Suea] premol opramne poos
10U POMOYUS OUYM SIONSST JOIABYI] ilw SJUdpmas ‘uonEINpd
QM [BIP 01 MOU POWEI] JABY PINOYS [ *6THH [eIow 305 onenws SUIIEI] TP
"[00Y3s BONEINDA [B1IAS 18 39AUNJOA TTHH TSINSS] [RIOIARYDG
“Jooyds ST [[9M ST J9PIOSIP [MUAWAO[IADP Pim
18 JI0M 01 INI] 51 1BYM PISUIS JARY P[NOD SIPTIS INOGE SIDYITI] FIAIIS-UT QUM 0BINUL
2% JBT) OF [OOLIS 18 SIIUNJOA U1 $IUILIAXD o1 samunuoddo azow pey am ysim | 1[ZUH
pey am J1 nydiay og pnom ] L1 HH TEUWwEIS uo sNo0J AABIY B [IIM UOSSI] YOBAY
-woddes ® pying pue syuaprs 01 papudl | 35NBIAG 02[qNS PO JO SISSED
A YA TONEIUNWIWOD OOWS Jo dqeded AAIISGO O SINUPYD AOW PEY [ YSIM [ S0THH
AIOW UIIQ IABY PINOD I 1TT) OF SIUIPMIS PAONPUCD M
1ooyas Y3y Jotuds put sorunl qism ezl SUSIA [O0YIS 2IOW 1 SDNI[EA PUT SILOAY
o1 sanunuoddo arow pey ARy PNOYS | 191 ¥H udamiaq ded © asuas 01 sopao u] :Z[WH
"01 PasN U ALY PNOYS | 1T SPIY M "aanoadsiad syoen ®
IDRIUT WOPJIS [ “SPIY pUmsIdpUn 01 sn mof[e | | woy Surpdioad papudydwod sw djy plnom
e sqol awn-ued pue s2UNjoA JWOS €[ YT Yym ‘uoos 1auden  3q 01 Juiod we | 1
*100yds 18 saouduadxa 29unjoA ($HH Axpeas jo Surjag v jo asneaoqg sanmunuoddo
"3RI ST SUIPTUS [ Lw 108N SUSIA (00Y2S 30U PEY JATY PINOYS | (6T
o1 Anumzoddo Sunusea) v pey am poysim ‘suonaeul yInomp
1 "SSE]2 [ 3O 1IN0 SUIPMIS 01 N[E1 01 PEY | UM SUOnSIND PUE KIOIAEYIG STIOLEA  SIUIPrUS
Op 01 1BUM 10U PIP | “JUIPMIS LILA NEIUNWIWOD 01 puodsal PNOM SIDYIEI] JOIAIIS-UT MOY
01 MOY POOISIIPUN JABY PNOYS | :pYT AAIISQO 01 SIIUBYP 230W PeY | Ystm | 3P
“Aprus 112 woddns pue sPIY PIm BN Apueaunjos 20w votssajosd Suryaen jo Aijeaz
o1 sonunuoddo 0w peY 2ABY PINOYS | :THH Jo 2s0ut paoUILIAAXD AATY PINOYS | ([ ¥H
"SHSIA [00Y2S 1B SIUIpMmIS ‘uoissajosd Suyora
,./ M TONdRIANUL [R120S 1004 (q) \ _z/ [emoe jo Surpumisiapun ary (=)
. 7
(q) (®) Aressadoau arm uoissajoid
Funydea) Jo KISIAIP PURISIAPUN 0 UONIRINUL [RI0S IUINNE 1M SISIA [0042S
S[00YIs [BMOR Ul S20ouALIAAXA 1aydU J0f spurwa( (] )

wmonsead Suigoea] 01 Joud aary paystm sjuspmis sadusLadx

— 48 —



